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All Means All 

• The Common Core State Standards 

articulate rigorous expectations to prepare 

all students to be college and career 

ready, including English Language 

Learners and Special Education Students.  
 

• These students likely will require additional 

instructional support.  
 

• English Language Proficiency Standards 

(ELP) for ELL students are aligned to the 

CCSS. 



Agenda 
 

• Desired Outcomes, Connections to College 

and Career Readiness (5 min) 

• Info on Argument I and Learning 

Progressions (10 min) 

• Practice activity (15 min) 

• Debrief (5 min) 

• Reflection and Follow-up Resources (8 min) 

• Commitment to Action and Evaluation (2 

min) 



Desired Outcomes 

• To understand how the concepts and 

skills in the Reading Argumentation 

Standard in History/Social Studies, 

Science, and Technical Subjects 

build from one grade level to the next 

 

• To discuss implications for 

instruction 



Common Core "Shifts" 

1)  Text Complexity and Range 

2)  Read Closely to Analyze, Infer, and Give 

Evidence 

3)  Write to Sources 

4)  Short, Focused Research 

5)  Written and Spoken Argument 

6)  Academic Vocabulary 

7)  Shared Responsibility for Literacy 

Development Among All Teachers 



Connection to College and 

Career Readiness 



“I am actually a huge believer in intensive 

writing for students, because to really 

write a good paper really requires a 

student to become a scholar.  They have 

to do a literature survey, they have to find 

out what’s known.  They have to propose 

a hypothesis; they have to defend that 

with good arguments.” 

  Tom Apple, Chancellor, University of Hawaii at 

Manoa (Honolulu Star-Advertiser, 06/22/12,  A-16) 





Organization of the  

Literacy Standards 

The Literacy Standards are organized into three main sections 

Reading Standards for 

Literacy in 

History/Social Studies 

Reading Standards for 

Science and Technical 

Subjects 

Writing Standards for 

Literacy in 

History/Social Studies, 

Science and Technical 

Subjects 
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College and Career Readiness 

Anchor Standards for 

Reading 
 

#8)  Delineate and evaluate the 

argument and specific claims in a 

text, including the validity of the 

reasoning as well as the relevancy 

and sufficiency of the evidence.  

 



Opinion  Argument Continuum in CCSS      
(p. 23 – 24, CCSS,  Appendix A) 

 

Opinion (Developing form of argument in young children) 

Providing examples, offering reasons for assertions, and 

explaining cause and effect. 

Persuasion 

Appealing to the credibility, character, or authority of the 

writer/speaker.  Also appealing to audience’s self-interest, 

sense of identity, or emotions. 

Argument  

Persuasion using evidence;  convinces audience because of 

perceived merit and reasonableness of claims and proofs 

offered. CCSS place a special emphasis on writing logical 

arguments (CCR requires “argument literacy”). 

 

 



What is a Learning 

Progression? 

Learning Progressions are how the 

concepts and skills expected of 

students in the CCSS build from 

one grade level to the next. 

 



What is a Learning 

Progression? (continued) 

• A content-specific learning path 

• A developmental progression 

• A building of conceptual components  



 Today we will be exploring the Learning 
Progression of:  Reading for 
Argumentation in History/Social 
Studies, Science, and Technical 
Subjects. 
 

 Please take 4 minutes to look at the 
CCSS for your grade level (handout #1) 
and fill out the template (handout #2) 
with pre-requisite skills. 

Learning Progressions 

in the CCSS 



Learning Progressions . . . (handout #2) 



True or False? 

1)  The standards place special 

emphasis on a student’s ability to 

write sound arguments on 

substantive topics. 



True or False? 

2)  The 2007 writing framework 

for the National Assessment of 

Educational Progress (NAEP) 

assigns persuasive writing the 

single largest targeted allotment 

of assessment time at grade 12. 
 



True or False? 

3)  University is largely an 

“argument culture” with only 20 

percent of those entering college 

being “argument literate”. 
 

 



All TRUE! 



Turn to a Partner and Talk 

 Why is it important to know the 

standards for the grade levels above and 

below your grade level? 

 

 What does it mean to delineate and 

evaluate an argument found in text? 

 

Discuss with a partner (two minutes). 

 

 



Value of Learning Progressions to Teachers 
Value of Learning Trajectories to Teachers 

• Know what to expect about students’ preparation 
 

• More readily manage the range of preparation of students in 

your class 
 

• Know what teachers in the next grade expect of your 

students 
 

• Identify clusters of related concepts at grade level 
 

• Clarity about the student thinking and discourse to focus on 

conceptual development 
 

• Engage in rich uses of classroom assessment 
(Common Core Standards, Learning Trajectories, and Formative Assessment Practices Using Diagnostic Assessments; Jere Confrey 

and Alan Maloney, Washington Dept. of Education, 05/21/11) 



A deep understanding of the standards cannot be 

developed if educators are merely looking at 

their grade level standards in isolation and never 

consider that their standards are part of a whole 

system for educating students. 

 

 



Looking at Gr. 6-12 Standards (handout #1) 

 Reading Standards for Literacy in 

History/Social Studies: 
 

Grades 6-8 students - Distinguish among fact, opinion, and 

reasoned judgments in text. 

  

Grades 9-10 students - Assess the extent to which the reasoning 

and evidence in a text support the author’s claims. 

  

Grades 11-12 students - Evaluate an author’s premises, claims 

and evidence by corroborating or challenging them with other 

information. 

College and Career Readiness Anchor 

Standard for Reading: #8 
 

Delineate and evaluate the argument and specific claims in a text including 

the validity of the reasoning as well as the relevance and sufficiency of the 

evidence. 



Looking at Gr. 6-12 Standards (handout #1) 

College and Career Readiness Anchor 

Standard for Reading: #8 
 

Delineate and evaluate the argument and specific claims in a text including 

the validity of the reasoning as well as the relevance and sufficiency of the 

evidence. 

Reading Standards for Literacy in  

Science and Technical Subjects: 
 

Grades 6-8 students - Distinguish among facts, reasoned judgment based 

on research findings and speculation in a text. 

  

Grades 9-10 students – Assess the extent to which the reasoning and 

evidence in a text supports the author’s claim or a recommendation for 

solving a scientific or technical problem. 

  

Grades 11-12 students – Evaluate the hypotheses, data, analysis and 

conclusions in a science or technical text, verifying the data when possible 

and corroborating or challenging conclusions with other resources of 

information. 



 Anchor Standard for Reading #8 
 

Delineate and evaluate the argument and specific 

claims in a text, including the validity of the reasoning 

as well as the relevance and sufficiency of the 

evidence. 

 

Anchor Standard for Writing #1 
 

Write arguments to support claims in an analysis of 

substantive topics or texts, using valid reasoning and 

relevant and sufficient evidence. 
 

The Connection between  

Reading and Writing Standards 



The Connection between Reading 

and Writing Standards 

• The connection between reading and writing are 

important, reinforcing essential skills. 

 

• Reading and writing standards are grounded in 

evidence from text, both literary and informational. 

 

• Standards in Writing ask students to respond to 

evidence-based writing prompts (inform/argue). 

 

• Close reading of a text supports the Writing 

Standards. 
 



Literacy Design Collaborative 

(LDC) 
http://www.literacydesigncollaborative.org/ 

◦ Free resources to assist teachers in teaching 

literacy in their content areas. 
 

◦ Committed to equipping middle and high school 

students with literacy skills needed to succeed in 

their later education, careers, communities. 
 

◦ Believe students can and must reach significantly 

higher levels of reading, writing, and thinking. 
 

(Template Task Collection, Literacy Design Collaborative, Nov. 2011, p. 1) 

 



LDC Template Tasks 

 Fill-in-the-blank “shells” that allow 
teachers to insert texts to be read, 
writing to be produced, and content to be 
addressed. 

 

 When filled in, template tasks create high-
quality student assignments that develop 
reading, writing, and thinking skills in the 
context of learning Science, History, 
English, and other subjects. 



LDC Task Levels 

 Level 1 (L1)- Refers to the most fundamental 

“level of difficulty” and narrows the task to 

those skills in reading, writing, and critical 

thinking that are essential for the task. 

 

 Level 2 (L2)- Refers to a “next step up” 

cognitive demand such as managing more than 

one point of view or multiple processes. 

 

 Level 3 (L3)- Adds additional demand to the 

task in which student writers are asked to make 

connections and use background knowledge to 

reflect implications beyond a specific topic. 





LDC Template Tasks 

 Built upon CCSS 
 

 Specify subjects and levels of student work 

for which they can be used 
 

 Come with rubrics that can be used to 

score resulting student work 
 

 May also include Level 2 and 3 additions 

that can be used to vary task demands 











Hands-on Practice (Handout #3)  

Literacy Design Collaborative--Template Task Collection 
 

Task  10 Template: (includes Formative and Summative 

Assessments) 

 
[Insert Question]  After reading (literature or 

informational texts) on ________ (content), write a/an 

______ (essay or substitute) that argues the causes of 

_______ (content) and explains the effects ______ 

(content).  What  ______ (conclusions or implications) 

can you draw?  Support your discussion with evidence 

from the texts.  (Argumentation/Cause-Effect) 

 



Task 10 Science Example (Handout #3) 

What is the effect of climate change on the 

Hawaiian Islands?  (Using the readings on the 

next slide, fill in the blanks below) 
 

After reading (literature or informational texts) 

on ________ (content), write a/an ______ 

(essay or substitute) that argues causes of 

_______ (content) and explains the effects 

______ (content).  What  ______ (conclusions 

or implications) can you draw?  Support your 

discussion with evidence from the texts.  

(Argumentation/Cause-Effect) 



Readings 

1)  Climate Change--Effects on Mauna Loa 

http://www.pbs.org/newshour/bb/science/jan-

june04/climate_4-21.html 
 

2)  Climate Change in the Pacific Region  

http://www.fws.gov/pacific/Climatechange/changepi.html 
 

3)  How Hawaii Should Address Climate Change and Sea 

Level Rise? 

http://www.civilbeat.com/posts/2012/01/17/14563-how-

hawaii-should-address-climate-change-and-sea-level-rise/ 
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The CCSS define argument as, “a 

reasoned, logical way of 

demonstrating that the writer’s 

position, belief, or conclusion is 

valid.” 

 (CCSS, 2010) 

  

 



Further, the CCSS assert that, 
arguments are used for many 
purposes: 

 

 to change the reader’s point of view; 
 
 to bring about some action on the reader’s 

part; 
 
 to ask the reader to accept the writer’s 

explanation or evaluation of a concept, 
issue, or problem. 

 
(CCSS, 2010) 



Key Points 
 

 Reading, discussing, evaluating and critiquing the 

written arguments of others will help prepare 

students to put forth their own written and 

spoken arguments.   
 

 A deeper understanding of the standards cannot 

be developed if educators are merely looking at 

their grade level standards in isolation and never 

consider that their standards are part of a whole 

system for educating a student. (Charles A. Dana Center at 

the University of Austin) 

 



Resources 

Recorded Webinars on the Hawaii Standards 

Database (http://standardstoolkit.k12.hi.us/index.html) 

 

  Nov. 17, 2011        CCSS for Literacy in Content Areas  

    This webinar addresses the CCSS for Literacy in 

History/Social Studies, Science, and Technical Subjects; how 

and why they were designed; teachers' responsibilities;  

and a few suggestions for classroom activities. 
 

 Feb. 14, 2012  The Written Argument  

This webinar discusses the written argument and why it is 

important for students to develop skills through the 

written argument that respond to the events, facts, and 

arguments presented in the texts that they read. 

http://standardstoolkit.k12.hi.us/index.html




LiveBinders Resource 

Use LiveBinders link:  

http://www.livebinders.com/edit/index/407406  

 

     OR 

 

 Go to LiveBinders site 

(www.livebinders.com) and search for:   

"CCR Hawaii" 

 

http://www.livebinders.com/edit/index/407406
http://www.livebinders.com/






 



Additional Resources 



ProCon.org 





The Value of Effective 

Argument 

“The goal is not victory but a good 

decision, one in which all arguers are 

at risk of needing to alter their views, 

one in which a participant takes 

seriously and fairly the views 

different from his or her own.” 
(Richard Fulkerson, Teaching the Argument in Writing, 1996, p. 16-17.) 



How can you incorporate more reading of 

argument into your classroom? 

 

 

 

What is one teaching strategy you will use 

in your classroom next week? 

Reflection 



Next Steps:  Possible 

Artifacts 

Goal-Setting – Commitment to Action 
 

• Use an LDC template with your class 

 

• Assess student work with LDC rubric (self-

assess, peer-assess, teacher-assess) 

 

• Share student work with Data 

Team/Professional Learning Community 

 



PDE3 Survey Reminder: 

https://pde3.k12.hi.us 

 


